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 The Department of Education (DepEd) recently launched the newly revised 

curriculum under DepEd Order no. 13, s. 2023. The movement has the prime objective of 

continuously providing quality education to Filipino learners with a relevant curriculum. 

Likewise, it aims to decongest learning competencies and prioritize foundational skills 

across basic education. The monumental shift targets to produce job-ready, holistically 

developed learners capable of navigating modern global demands. However, it faces 

monumental challenges, from its incremental implementation to the readiness of the 

teachers.  

 Rolling out the curriculum presents severe operational and pedagogical 

challenges. Barlizo and Ocampo (2023) stated that it includes teachers’ workloads, 

inadequate instructional materials, and brief orientation periods on the learning 

standards. It is also noted that structural deficits, resource disparities, and varying levels 

of community readiness complicate classroom execution (David et al., 2021). 

Nevertheless, Reyes and Tan (2024) stressed that overcoming these requires proactive, 

grounded leadership at the institutional level to bridge macro-level policies with 

classroom reality. 

 School heads are the key players in the school implementation of the new 

curriculum. Their leadership is the compass geared towards the successful 

implementation of the curriculum (PPSSH, Domain 3). They also serve as the 

indispensable instructional leaders responsible for orchestrating curriculum 

implementation on the ground. Furthermore, they are the strategic change agents who 
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translate broad national mandates into actionable daily instructional practices in the 

classroom (Leithwood et al., 2020).  

 School leaders are mandated to translate pedagogical vision and educational 

quality commitment into classroom instructional practice. They have the role of 

animating teachers to embrace reformed learning standards and innovative teaching 

strategies (Alvarez & Santos, 2022). Thus, the ultimate success or failure of DepEd’s 

educational paradigm shift rests heavily upon the leadership capability of school heads 

(Harris & Jones, 2025). 

 Successful implementation of the new curriculum is not a myth. It requires passion 

and commitment translated into strategic praxis to overcome different challenges in 

curriculum implementation. School heads need to prioritize continuous and targeted 

professional development through capacity building program for their teachers through 

Learning Action Cell (LAC) and INSET (Deped Order no. 35, s. 2016). Collaborative 

learning sessions enable teachers to deeply internalize revised competencies (Lapada et 

al., 2020). It is necessary to foster safe developmental spaces where teachers can explore 

new instructional methodologies without prejudice and evaluative pressure.  

 Peer-mentorship programs are also necessary. School heads are the primary 

mentors of the teachers. They must be knowledgeable about the different pedagogical 

trends aligned with and parallel to the new curriculum. It can also be assigned to the 

master teachers. Establishing continuous learning loops ensures that teachers receive 

real-time pedagogical support while adapting to the new curriculum (Darling-Hammond 

et al., 2017). 

 Effective curricular implementation demands strategic resource optimization. 

Likewise, it requires pedagogical contextualization tailored to local community needs. 

School heads have to be aware of the existing context of the school. They have to 

maximize existing resources to support newly introduced learning outcomes (Gundasan 
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& Morales, 2023). Leaders should initiate contextualization of learning modules so that 

concepts resonate with the socio-cultural realities of their learners. Development of 

contextual supplementary instructional materials can help to bridge resource gaps caused 

by delays. Supporting teachers in the contextual materials institutionally aligned with 

revised curricular priorities ensures that every learner has access to essential learning 

materials (Hallinger & Kowalski, 2021). 

 Regular instructional monitoring and data-driven supervision is a critical 

mechanism for sustaining high-quality curriculum execution. School heads need to 

transcend from superficial compliance checks to conduct constructive classroom 

observations focused on active student engagement (Pont et al., 2012). Analysis of student 

assessment data also allows them to identify learning gaps so they can strategize to adjust 

instructional strategies promptly. Likewise, structured post-observation coaching 

dialogue can empower teachers, leading towards optimized classroom instruction and 

classroom management. Maintaining a supportive supervisory framework will ensure 

effective and efficient curriculum delivery aligned with national learning outcomes 

(Bush, 2024). 

 School leaders also need to cultivate a collaborative culture grounded in 

psychological safety that encourages risk-taking and pedagogical innovation. They need 

to create communication channels where teachers feel safe sharing challenges in the new 

subject content (Fullan & Quinn, 2016). Furthermore, celebrating incremental milestones 

in classroom instruction helps to sustain morale during the curricular transitions. 

Creating grade-level teams promotes shared accountability and collective problem-

solving.  Thus, teachers’ commitment to effective curriculum execution grows 

significantly when felt supported and valued (Gautam & Sharma, 2026). 

 School heads have to engage external stakeholders in curricular implementation. 

It ensures broader institutional support and community alignment during the curriculum 

rollout. They need to actively communicate the changes to parents and local government 
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to build strong partnerships (Mesa & Villanueva, 2022). Involving community partners 

in school activities fosters a shared responsibility for holistic student development. The 

expansive network provides a more resilient foundation sustaining educational reform 

beyond the school parameters. 

 It is inevitable that in navigating DepEd’s new curriculum implementation, it 

requires visionary instructional leadership, sustained professional development, 

resource contextualization, rigorous supervision, and strong stakeholder collaboration. 

School heads are the indispensable linchpin transforming policy mandates into impactful, 

learner-centered classroom environments. They also ensure that learning standards 

elevate overall student achievement through collaborative support mechanisms and 

data-informed decision-making. Successful curriculum reform is defined not by policy 

documents, but by the dedicated leadership demonstrated in local academic institutions. 
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