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 Research consistently indicates that remedial education is a key factor in the 

academic growth of students. Several times, researchers have found that students' grades 

and test scores, as well as their knowledge of the subjects, improve after they have 

participated in remedial programs. Besides gaining academic skills, confidence, and self-

esteem are also nurtured in these programs, as individualized instruction and targeted 

interventions are provided that help students overcome their learning struggles and 

develop a new interest in the learning process. Remedial classes create a positive 

environment that fosters good social relationships among students. In addition, 

cooperative exercises and group projects not only teach skills and theories but also 

promote teamwork, communication, and social skills, which are essential for the 

student’s holistic development. 

 According to Seggie, Yolak, and Kızıltepe (2019), remedial programs not only meet 

the emotional and psychological needs of students but also decrease academic pressure 

and anxiety, increase general well-being, and mental health. Surveys conducted to 

evaluate the perspectives of students, teachers, and parents reveal positive impressions, 

underscoring the programs’ effectiveness in fostering the social and academic 

development of students. Nonetheless, issues like resource allocation, stigma, and 

sustainability need to be further addressed for these programs to achieve long-term 

success. As a result, current Indian interventions serve as an example of how remedial 

programs may become successful in reading and math development, provided that such 

considerations are made. 
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 Improvement measures enhance academic performance by addressing knowledge 

gaps and increasing material retention. Educators who adjust their methods to the pupils’ 

personal levels make advancement possible (Ayodele & Fatoba, 2017). According to Dai 

and Huang (2015), the effectiveness of remediation depends on the quality of the 

interventions and strict adherence to effective teaching practices. Continuous assessment 

and formative feedback enable teachers to gauge progress and modify their teaching, 

thereby allowing students’ performance in problem-solving and tests to improve 

gradually (Papadogiannis et al., 2023). 

 Guided learning, facilitated through scaffolded support and active student 

engagement, forms the cornerstone of theoretical models such as Vygotsky’s Zone of 

Proximal Development and constructivist approaches (Silalahi, 2019). The research side 

of this argument also suggests that remedial measures will be most effective when they 

are tailored to the individual, subject to regular assessments, and provide students with 

opportunities to be actively involved in the learning process.  

 Summing up, the literature not only agrees but also emphasizes that well-

structured remedial programs have a substantial positive impact on the academic, socio-

emotional, and confidence domains of students. Are there any problems? Yes, limited 

resources and social stigma are among the existing issues. However, it is targeted 

interventions, continuous assessment, and scaffolded support that keep remediation 

moving towards long-term educational success for students with academic difficulties. 

On the other hand, it is also the most effective method of providing learners with the 

assistance they need to complete their activities on time. Additionally, teachers have the 

opportunity to address learning loss and gaps, allowing learners to improve 

academically.  
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